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Through semipars, workshops, and boots on pethodology, innovative language teaching methods such
as Silent Kay, Suggestopedia, Comkunity Language Learning and task-based language learning (TBLI)
have been introduced to teachers of Japanese as a second language [(ISL).

Although none of these pethods has been adopted in total in most JSL classrooms, sose
teachers feel that they have renewed their teaching mainly by adapting TBLT Lo go with textboots
based on audiolingualiss (ALK  Such eclecticiss, hovever, often leads to a gap between the
teachers’ and students’ perceptions. Despite teachers’ efforts to use cosmunicative rethods,
sose JSL learners believe that Lheir classrooms-are too textbook-oriented. One reason for the
differences between learners’ and teachers’ perceptions pay be the degree of eclecticisa. For
exapple If a leacher uses an AlM-based textbook, practices patterns, gives accuracy-oriented
written lests, and introduces a tast for a short-tive segient, learnmers will -regard the class as
Lextboot-centered.  Another reason for lhe differences in perception betveen teacher and learner
2ay be the degree of adaptation: If a teacher introduces tasks that allov learners to use only
the learned patterns and vocabulary withoul creating any active language negotiations, the class
will not be comsunicative. '

JSL teachers planning to introduce copsunicative classroom techniques to their classes fvith
or vithout using an ALK-based textbook] Eay wish to prepare thepselves and their learners for
these nev technigues. First, in order to adapt a certain pethod effectively, they should study
not only classroom technigues but also their basic theoretical backgrounds. Second, to see
¥hether they are doing whal they believe they should do and to chect the degree of eclecticisa,
it is helpful for ther lo audiotape or videolape an actual class and analyze what they are doing
In their classroogs.

It also is useful at the beginning of the seeester to help learners get ready for the course
by discussing the kinds of classroop activities they can expect and why these activities are
ieportant. Such inforpation can be provided together with course objectives. In addition, it is
necessary for learners lo evalvate the course at the end of the sepester. Such an evaluation
should include separate sections for textbooks and other such paterials and for classrooR
activities.
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