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O1ntroduction

ltisnaturalthatwereflectonourownbehaviorandsituations，

andweconfirmorreviseourobjectivesandstrategies・Inlanguage

learning，ｉｔｉｓａｌｓｏｎｅｃｅｓｓａｒｙｔｏｃｏｍｆｉｒｍｏｒｒｅviseone，slearning，s

environmentalsituationandlearningbehaviorbyobservationand

introspection・Ｔheseseriesofbehaviorwillberefeｒｒｅｄｔｏａｓ

，，monitoring，，inthispaper･Firstly，Iwilldiscusstheroleof

monitoringthroughintroductionofsomedefinitionsinprevious

studies，ａｎｄｌａｔｅｒｒｅｐｏｒｔｏｎａｃｌａｓｓｉｎｗｈｉｃｈｌobservedstudents,

spontaneousmonitoringandanotheｒｔｗｏｃｌａｓｓｅｓｉｎｗｈｉｃｈｌｐut

emphasisontheuseofmonitoring・Havingobservedthestudents，

Ifoundthatstudentsmustrealizethenecessityof，monitoringin

languagelearning，ｔｏｅnhancetheirmonitoringabilities･Inthe

followingtwoclasses，Itriedtomakestudentsrealizethe

importanceofmonitoringwhilegivingthemopportunitiestomonitor

regularlyontheirownspeech･Theresultofthefirstattemptwas

notsatisfactory，butthesecondattemptshowedsomeimprovement．

１．Definitionofllonitoring

1-1-A・FravelrsDefinition

Fravell(1979）referstothebehaviorsuchasregulation，adjustment，

andjudgmentatthetimeofcognitiononcognitivebehavioror

phenomena--metaco印lition--ascognitivemonitoring･Monitoringof

cognitiveenterprisesoccursthroughtheactionsofandinteractions

amongfourclassesofphenomena：ａ）metacognitiveknowledge，

b）metacognitiveexperiences，ｃ）goals（ortasks)，ａｎｄ。）actionｓ

(orstrategies)．AccordingtoFravell，sdefinitions，metacomitive

knowledgeisasegmｅｎｔｏｆｏｎｅ,sstoredworldknowledgewhichis

accumulatedthroughpastexperiencesofvariouscognitivephenomena
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Hetacognitiveexperiencesareexperiencesofseriesofactionswhich

ＣＯ印lizevariouscognitivephenomena，Tasksrefertotheobjectives

ofcognitiveenterprises，andstrategiesrefertoco印litionsor

otherbehavioremployedtoachievethem

I-1-B・Metacoplition

Metaco印ｌｉｔｉｏｎｉｓｃｏ印lｉｔｉｏｎｏｆｖａriouscognitivephenomenaor

co印litiveknowledge、Itplaysanimportantroleinvarious

situationswhereself-controlisneeded，suchasoralcommunication

ofinformation，oralcomprehension，languageacquisition，memory，

problemsolving，etc．（Flavelll979，Brownl918）

１－２．MorrisonandLow，sDefinition

IIorrisonandLow（1983）explainthatlanguageusedependsonboth

creativeandcriticalfaculties･Thecreativefacultyisafaculty

whichcreatelanguageexpressionsusingourintemalreservoirof

storedrulesandpatterns，Ａｔｔｈｅｓａｍｅｔｉｍｅ，thecriticalfaculty

nnkesusawareofwhathasbeencreated，makingitpossibletocheck

deviationsfromintentionthatcharacterizenormalspeech･Morrison

andLowrefertothiscriticalfacultyasmonitoring．

１－３．KInshenosDefinition

largelyasaresultofKrashen，swork，ｔｈｅｔｅｒｍ，monitor，sometimes

usedinaquitespecializedandrestrictedsenseinrespectofthe

performanceofsecondlanguageuser，AccordingtoKrashen,sHonitor

Theory，adultsecondlanguagelearnershavebothacquiredlanguage

knowledgeandlearnedlanguageknowledge・Adults，secondlanguage

performanceisassumedtobetheacquiredsystem，andgrammatical

correctionwillbenndebythelearnedsystemwhichKrashenreferred

toasmonitoring．

１－４．Rubin'sDefinition

l-4-AIearningStIntegies

Rubin（1987）explainstousasfollows，TheIIonitoringprocess

appearstobeacombinationofco印mtiveandmetaco巴litive

strategies・Ｆｏｒexample，identifyingaproblem，findingasolution，

ormkingacorrectionarecognitive，however，decidingonthe
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actiontobetakenorevaluatingtheactionaremetacognitive，

I-4-BMonitoringasCo印litiveStrategies

Monitoringreferstostrategiesinwhichtheleamernoticeserrors，

observeshowamessageisreceivedandisinterpretedbythe

addressee，ａｎｄｔｈｅｎｄｅｃｉｄｅｓｗｈａｔｔｏｄｏａｂｏｕｔｉｔ・

I-4-CMonitoril咽ａｓMetaco8mitiveStlmegies

Metacognitivestrategiesarealsocalledself-managementstrategiesb

andareusedtooversee，regulateorself-directlanguagelearning・

Wenden（1991）explainsthatthereareplanning，monitoring，and

evaluationinmetaco印litivestrategies・Planningmayprecedethe

task,ａｎｄｍａｙａｌｓｏｇｏｏｎｗｈｉｌｅｔｈｅｔａｓｋｉｓｂｅingperformed．’おarners

determinewhattheirobjectｉｖｅｓａｒｅａｎｄｄｅｃｉｄｅｏｎｔｈｅｍｅａｎｓｂｙｗｈich

theywillachievetheLTheymaychangetheirobjectivesandmeans

dependingontheprogressmade・Monitoringreferstostrategiesin

whichthelearnerobserveandoverseetheirlanguageleaming・

Monitoringcaninvolveanarrowfocusingonasingleevent，ｏｒｂｅａ

ｂｒｏａｄｏｖｅｒｖｉｅｗｏｆａｓｅｒｉｅｓｏｆlearningactivities・Whenleamers

evaluate，ｔｈｅｙｃｏnsidertheoutcomeofaparticularattempttoleam

oruseofastrategy．

Ⅱ．PreviousStudies

Ⅱ-1.AttemptatTokyoOniversityofForei印lStudies

Idefinedmonitoringabilitiesas，abilitiestochecklanguage

spokenｗｈｅｔｈｅｒｏｒｎｏｔｉｔｄｏｅｓｎｏｔｄｅｖｉａｔｅｆｒomnormallanguageuse・

Ｉｍａｄｅａｎａｔｔｅｍｐｔｔｏ，consequently，improvestudents,monitoring

abilitiesinanintermediateconversationclassatTokyoUniversity

ofForeignStudiesinl991．Iobservedstudents,sponteneous

monitoringbylisteningtotapes，recordingtheirpresentations，

reports，anddiscussions，andthengaveevaluationsandcommentson

monitoringtoeachstudent、Havinggivingcontinuousevaluations

andsociallinguisticinformationtoaidtheirutterance，ｔｈｅ

students，dullandbiasedspontaneousmonitoringbehaviorgradually

improved・Thefollowingthreepointswereacknowledgedthroughthe

monitoringobservation．

①Studentswithknowledgeoflanguagerulesandpattems，ｓｅｅｍｔｏ
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beabletoenhancetheirmonitoringabilitiesmoreeasilythan

thosewithout．

②Studentswithbiasedmonitoringabilitiescanpossiblyhavewe

balancedmonitoringabilitiesifappropriateguidancecouldbe

glven．

③Withoutself-recognitiononimportanceofmonitoring，ｓｔｕｄｅｎｔｓ

ｗｉｌｌｎｏｔｂｅａｂｌｅｔｏgainsufficientmonitoringabilitiesno

matterhowmuchevaluationwouldbegiven．

well-

Ⅱ-2.0therStudies

Takagi（1993）ａｎｄTanaka（1993）areallbngotherreportsonoral

communicationclassesinJapanesetakinginmonitoringtraining．

Ⅲ.ClassesFocusingonHonitorUse

Ⅲ－１.DefinitionofIIonitoringinlanguagelBarning

lredefinemonitoringas,behaviortocomfirmorrevisethe

learning，senvironmentalsituationand/orlearningbehaviorby

observationandintrospection,．

Ⅲ－２．AutumnTerm

m-2-A・C1ass

lnanmtermediateconversationclassatlntemationalChristian

University，Iattemptedtobringtheself-evaluationsysteminto

classactivity･Ｉｗａｓｉｎｃｈａｒｇｅｏｆｏｎｅｏｆｔｗｏｓｅｃｔｉｏnswhich

consistedof24studentsaltogether，Ishowedstudentsobjectives

ofatasｋｅａｃｈｐeriod，andletstudentspracticespeakingｉｎｖａｒｉｏｏｒａｔａｓＫｅａｃｎｐｅｒｌｏｄ，ａｎｄｌｅｔｓＬｕｄｅｎＬｓＰｒａｃＬｌｃｅｓｐｅａＫ１ｎglnvarlous

styles･Ｔｏｐｉｃｓｏｆｔｈｅｔａｓｋｓｗｅｒｅｓｉｍｉｌａｒｔｏｔhetopicsinthe

readingtextbook，

m-2-B・ObjectiveandProcedure

Theconversationclasseswereheldonlyonceａｗｅｅｋｆｏｒａｐｅｒｉｏｄｏｆ

ｎｉｎｅｗｅｅｋｓｎｏｔｍcludingexaminationweek・Ｓｉｎｃｅｉｔｓｅｅｍｅｄｔｏｂｅ

ｔｏｏｓｈｏｒｔａｐｅｒｉｏｄｔｏｔｒａｉｎstudents，monitoringabilitiesDthe

objectiveofthisconversationclasswastomakestudentsbecome

awareofmonitorusebymeansofself-evaluationusingachecklist･

Onthefirstday,Italkedaboutsuccessfulstudentsusingmonitoring

－９５－



effectively，ａｎｄｌｍｅｎｔｉｏｎｅｄｉｔａｆｅｗｍｏｒｅｔｉｍｅｓｗｈenlhadthe
chance･

m-2-C・ResultsandExamination

TheresultsofthequestionnairewhichIhadaskedthestudentsto

filloutafterthetermwerenotsatisfactoryatall，Thou血the

studentshadgoodimpressionsaboutmostoftheclassactivities，１６
oｕｔｏfl7studentsansweredthatthechecklistwasnotusefuLThe

reasongive､，ｏｔｈｅｒｔｈａｎｉｔｗａｓ，tfunortheywerereluctantto

checkｉｔ，wasbecauseitwasdifficulttoevaluateoneselfandwas
bettertobeevaluatedbytheteacher・

m-2-UReview

Whydidn，ｔｉｔｇｏｗｅｌｌ？Ｔhefollowingreasonsweresuggeste｡．
①Ｔｂereweretoomanyitemsonthechecklist・Itwasunreasonable

toaskstudentstoself-evaluatenumerousaspectssinceitwould

bedifficulttocontroltheirutterancewhilepayingbroadand

balancedattentionstoit．

②Therewasnofeedbackfromtheteacher，sside、Eventhestudents
wereexplainedintentionoftheself-evaluation，ｔｈｅｙｍｉｇｈｔｂｅ
ｆｅｅｌｉｎｇｕｎｅａｓｙｆｏｒｎｏｔreceivingcriticismfromtheteacher･

Ibelievethatamonitorshouldbeusedequallyinallaspects，ｂｕｔ
ｌｆｅｅｌｔｈａｔｉｔｉｓｎｅｃｅｓｓａｒｙｔｏｇｕｉdestudentsstepbystep・A

studentshouldfocusonjustonesingleobject（goal）inthe

beginning，monitorthatpointthoroughly，andevaluatehis/her
monitoringbehaviorinjustthataspect、Ｏｎｅｍａｙｔｈｅｎｃｈａｎｇｅｏｒ

ｓｐｒｅａｄｔｈｅｏｂｊect（goaDafterthefirstobject（goal）ｗａｓachieved，
Alsolfeelthattheteachershouldkeepgivingsomecommentsto

studentswhileaskingstudentstoevaluatethemslves・Itmustbe

verydifficulttosuddenlychangethestudents，attitude，whichhas
beennurturedthroughpastexperiences，thattheevaluationshould

begivenｂｙｔｈｅteacher．

Ⅲ-3．WinterTerm

m-3-AClass

Thescheduleofthe

theprecedingtelTL

helｄ２８ｓｔｕｄｅｎｔｓｍ

intermediateconversationclasswａｓｔｈｅｓａｍｅａｓ

Ｉｗａｓｉｎｃｈａｒｇｅｏｆｏｎｅｏｆthreesectionswhich

total．
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m-4Conclusion

lreportedandexamiｎｅｄｔｈｅｔｈｒｅｅｔｒｉａｌｓｏｎｔｈｅｕｓｅｏｆｍｏｎitoring

includingafailureforthepurposeoffuturereference・At

present，thefollowingthingscanbesaideventhoughtheresearch

－９７－



projectisnotyetcompleted．

①Theuseofmonitoringshouldbeencouragedbyofferingnecessary

informationforcommunicationinJapanese，andgivingthe

opportunityandtimeｆｏｒｓｔｕｄｅｎｔｓｔｏｔａｌｋａｎｄｆｕｌｆｉｌｌｔｈｅ

students，satisfaction．

②Ｅｖｅｎｔｈｏｕｇｈｉｔｉｓｉｄｅａｌｔｏｍｏｎｉｔｏｒｖａriousaspectsinbalance，ｉｔ

ｉｓａｄｖｉｓｅｄｔｏｔｒａｉｎｓｔｕｄｅｎｔｓｔｏｕｓemonitoringstepbystep

clearlyshowingtheirstudyobjectives．

③Itisveryimportanttobuildastrongteacher-student

relationship･Thetrainingofmonitorillgcanbeachievedthrough

mutualtrustandcoOperation．

④Itisnecessarytothinkaboutlong-termtrainingofmonitoring

sinceitisnotsomethingthataresultcanbeacquiredina

shortperiod．

⑤Itisdifficulttoenhancethemonitoringbehaviorwithoutone's

self-recognition･

Intherelationto⑤，Ｉｆｅｌｔｔｈａｔｉｔｗａｓｎｏｔｅａｓｙｔｏｃｈａｎｇｅ

students，attitudewhichhadbeencreatedinthepast、Wenden（1991）

ｐ､４９says；”Forwithoutaninternalchangeinconsciousnessto

accompanyexpertiseintheuseofself-instructionaltechniques，

trueautonomyisnotachieved,，、Smith（1981）ｐ・l65appealsthe

importanceofconsciousnessreformationbysaying；,,consciousness

raisingisnotatime-wastingprocedure.，，Itseemsthatmoretime

shouldbespentforanorientation，butthestudents，desiresfor

knowledgeandspeechmustbefulfilledatthesametime，Teachers

mustspendplentyofenergyandtimetosatisfythestudents，wishes

andraisestudents，consciousness，HadoriandMatsubatake（1990)p､５１

say；，，itisnecessarytopracticeuntilstudentscanself-evaluate

inatruesense，anduntiltheself-evaluationbecomeroutine，and

theroutinebecomestrulyyours･Ａｎｅｆｆｅｃｔｗｉｌｌａｐｐｅａｒａｆｔｅｒｌｏｎｇ

ａｎｄdiversifiedpractices.，，Iwillcontinuetotacklethismatter

usingtrialanderror．

Iastly，Imustnotethattheconversationclassesatlnternation

ChristianUniversitywereorganizedwiththecooｐｅｒａｔｉｏｎｏｆＥｚａｋｉ
ｅ

ＳｅｎＳｅｌ．
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